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WEEK	
  7:	
  Indigenous	
  Knowing	
  
REFLECTIONS	
  
Facilitation	
  and	
  Workshop	
  	
  
Attending the workshop raised the importance of critically challenging assumptions and
possible meanings underlying opinions. This was relevant when it came to challenging
responses to Indigenous knowledge – for example questioning whether the Chooky Dancers
are the embodiment of cultural assimilation or black power. This debate was the aim of the
second activity; it was not as successful as hoped. In retrospect, engagement of all students in
the discussion might have overcome this.
In response to Pacific Ways whereby opinion was voiced from ignorance, we were conscious
of ensuring that discussion remained relevant and grounded in the readings. In order to
achieve this, we wrote a list of aims that postulated the level of respect, engagement, critical
thinking and exploration of ideas we were expecting. To further this, the introductory activity
aimed to increase acknowledgement of the biases that shape opinion.

Panel	
  
I understood Indigenous knowledge to be dynamic and highly contextual. Upon reflection of
activity two – exploring the dynamic nature of culture and knowing – the idea that traditional
knowledge is allowed to and does change resonated with me. As such, the concept of
gendered, age specific or secret knowledge, despite contradicting western ideas of the ‘right’
to knowledge exemplifies this knowledge system.

Question	
  
Do you think the acknowledgement of Indigenous Knowledge systems would help to facilitate
reconciliation?
Radoll argued that the opportunities for Indigenous academics to utilise their knowledge
system is restricted by western frameworks. This made me question the relationship between
acknowledgement and reconciliation within Australia.

CONNECTIONS	
  
Radoll questioned the different approaches of recognising knowledge – Indigenous ceremony
in contrast to western awards. I reflected on the types of knowledge and achievements that
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western society encourages, primarily academic achievements, efficiency and monetary
gains. This is in stark contrast to the notion of ‘I is we always’ in Pacific culture and the
process of knowledge being passed on through collaboration in Indigenous ceremony.

WEEK	
  8:	
  Asian	
  Ways	
  
REFLECTIONS	
  
Tutorial
Although the readings explored the complexity, diversity and dynamic nature of Asian
knowing, discussion was on redefining knowledge and South East Asian culture. In
retrospect, this may be attributed to our collective experience or the geographical proximity
to Australia. As students that are encouraged to critically think, I question the extent to which
this seeming ‘ignorance’ on what constitutes Asia has on how knowledge is valued if entire
countries are not included.

Panel	
  
Despite the fact that Cheah explored the use of textiles for knowledge communication, I was
struck by the close-mindedness of the comment “if knowledge was worth remembering if was
published in a book” by Campbell. Upon reflection these conflicting ideals on how
knowledge should be documented illustrates the diversity of Asian cultures, people, values
and beliefs. This made me question the innately humanistic process of knowledge creation, as
reiterated by Campbell: “knowledge is something people do – it is a verb rather than a
noun”.

Question	
  
How do you define Asia? Does your definition impact on your study, understanding and
values?
As exemplified by the tutorial personal definitions shape opinions on the value, legitimacy
and importance of cultural ways of knowing.

CONNECTIONS	
  
As stated in the Q&A, learning and knowledge are modelled from the past. This link between
the past and future has been discussed in Sustainable Development (ENVS1008) in regards to
creating a vision. Musser (2011) claims that the brain uses the same areas to remember and to
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envision, refer to Figure 1. As such, the comment, “the west is trying to look backwards to
understand” illustrates the need to ground knowledge in experience and previous
understanding.
Figure 1: Connection between the past and future

(Musser, 2011)

WEEK	
  9:	
  Economic	
  Ways	
  	
  
REFLECTIONS	
  
Tutorial	
  
Although I study the trade-offs between economic, environmental and social spheres when it
comes to development, I lacked any knowledge of economics beyond monetary gains.
However, as I learnt about the intricacies, my definition changed to the study of the human
trade-off decisions and the role of incentives in the face of scarcity.

Panel	
  
Henckel’s analysis of why economics annoys people resonated as these are the underlying
assumptions in my ill-informed definition. Within the context of sustainable development I
had seen it as capitalism with the overall goal being efficiency, not equity. The discussion in
Q&A about economic knowledge creation informed my understanding. I now see economists
as story tellers, who need to be a master of the tools to be able to communicate.

Question	
  
Do you think economic frameworks will be more environmental in the future? Or will the
environment become a ‘commodity’ to fit current economic models?
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I question the value placed on environmental stewardship in economic models. However,
does it actually matter if there is a value on the environment if society does not change how it
functions?

CONNECTIONS	
  
This week links to the debate between neo-liberal globalisation, exemplified by America and
the ‘Pink Tide’ alternatives in Latin America. Economic knowledge is not just about markets,
prediction and human behaviour; it is more holistic and incorporates understanding of
international relations, political ideologies and survival.

WEEK	
  10:	
  Development	
  	
  
REFLECTIONS	
  
Tutorial	
  	
  
I was shocked to learn about the western construction of development and its ramifications
for justifying intevention. As discussed by Sachs (1992) the term ‘underdevelopment’ was
created by the west and in doing so classified themselves as the epitome of development. This
made me question the value of knowledge produced from ‘underdeveloped’ countries. Is
western knowledge then legitimate as it is perceived as developed?

Panel	
  
As discussed in Q&A the solution to ‘underdevelopment’ is to implement policy and aid
programs that meet the needs of the people on the ground and engage them in the process.
This made me question the extent to which current models are inherently westernised and
homogenised, and that the quantifiable indicators (i.e. GDP) are not accurately representing
the people, their concerns or the underlying drivers.

Question	
  
Do you think that there is a space for development to not be westernised?
I question the extent to which any other ideology can be implemented within the current US
dominated climate without being deemed a threat.

CONNECTIONS	
  
The western construction of development as a term links directly to the tensions between
percieved ‘North’ and ‘South’ countries in the sustainability debate (ENVS1008). Whereby
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the North’s environmental problem is seen as the South’s development problem, and
consequently consensus is almost impossible to achieve.

WEEK	
  11:	
  Arctic	
  Role	
  Play	
  
REFLECTIONS	
  
Tutorial	
  	
  
The quintessential image of climate change is Arctic ice melting, refer to Figure 2. Despite
acknowledging the effects of climate change, I had not recognised the extent this image
illustrates the actuality of the change occurring in the Arctic.
	
  

Figure 2: Google Search on 'Climate Change'

(The Telegraph, 2011)

Panel	
  
The Arctic Role Play was the epitome of the controversies that are inherent in reconciling
disciplinary and cultural ways of knowing. Translating theoretical knowledge into practice
illustrated the difficulties faced when individuals are fighting for their knowledge to be
recognised. I was frustrated with the lack of consensus, however, the science and ‘logic’ were
overwhelmed by issues of politics, sovereignty, indigenous rights and cultural integrity and
economics.
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Question	
  
How can groups that are traditionally marginalised from discussion (i.e. environmentalists)
have their concerns heard at an international level?
Although the Arctic Council includes representatives from Indigenous communities and the
Arctic Role Play included environmentalists as an equal contributor this is not always the
case. This raised the question of involvement, equity, and the changing means in which
knowledge can be communicated whether through activism or education.

CONNECTIONS	
  
I am studying international relations and have been struck by the inability for consensus to be
reached. These controversies and lack of unity have been analysed according to ideologies
such as realism and liberalism. However, this theoretical knowledge does not explain the
seemingly incompatible dynamics of the international sphere. The Arctic Role Play through
the incorporation of cultural, social and disciplined ways of knowing explored the practical
complexities. I now understand the challenges, both theoretically and practically, that arise
for reaching consensus.

WEEK	
  12:	
  Preparation	
  and	
  Reflection	
  on	
  Group	
  Assignment	
  
	
  

There are changes to the preparation process and delivery that would have benefited our
overall mark. Personally, I would have preferred to use the allocated time in Week 12 more
efficiently to improve the structure, flow and content. As specified in the assessment criteria,
the presentation aimed to utilise course themes to explore an issue in a creative and engaging
manner. We tried, however unsuccessfully; to explore climate change in regards to four metathemes and differing areas of interest, refer to Figure 3.
Figure 3: Plan for Presentation
Climate Change
Recognition of
Bias/Experience/Culture

OMAR: Economics
and Personal
Experience

Relational
Knowing Silos

AVRIL: Science,
Ethics,
Communication and
Personal Experience

Depth vs. Breath

SAMM: International
Relations and Personal
Experience

Development of
Knowledge

MADDY: Art, Activism
and Personal Experience
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I recognise the importance of working within a team and this experience has given me greater
understanding of the complexities, management strategies and insight into what works and
what does not when it comes to synthesising opinions.

WEEK	
  13:	
  Public	
  Policy	
  	
  
REFLECTIONS	
  
Panel	
  
Although I have explored the nature of knowledge and the impact of personal experiences
and values on knowing, I had assumed that as knowledge develops, behaviour and action do
too. However, as stressed by Lockie changing people’s attitudes does not lead to changes in
their behaviour. I argue that changing attitudes is the first step to creating change.

Question	
  
Is there any way to reconcile the inherent illegitimacy of sceptic opinion that is facilitated in
open policy debates and media coverage of climate change?
As addressed by Lindesay and Lockie, uncertainty frames climate change and the subsequent
lack of consensus. This is furthered by the demand of a ‘balanced’ debate in the public
sphere. This debate is ironically unbalanced as sceptics do not have scientific credibility and
climate scientists have to be grounded in the science to be deemed legitimate.

CONNECTIONS	
  
Lockie suggested that our views of the environment are not ‘right’ or ‘wrong’ but socially
and culturally mediated. This made me question the drivers that shape our opinion of the
environment. Lockie argued that we have a romantic sense of what an environment should be
– for example the creation of national parks whereby the natural beauty is ‘protected’ at the
cost of systematically removing people. As explored by Agyeman (2011) these perceptions of
the environment relate to equity. As reiterated by Langton (1998):
	
  

“Just as terra nullius was a lie, so was this European fantasy of wilderness.
There is no wilderness, but there are cultural landscapes, those of
environmentalists who depict a theological version of nature in posters…”
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OVERALL	
  REFLECTION	
  ON	
  COURSE	
  
In Week 1, I reflected on the process of knowledge creation and the value I place on specific
knowledge sources. As a result, my original perception of knowledge altered, refer to Figure
4.
Figure 4: Perception of knowledge – prior to course and in Week 1

'Wisdom'	
  
Academia

What I
Know

Academia
'Wisdom'	
  

Experience

Experience

Perspective
Personal Knowledge Creation

As the course progressed I was reminded of Vervoon’s statement: ‘knowledge begins with the
perceptions and experience of the individual’. Although, this concept has been reiterated
throughout the course, I am still unsure of the extent to which these ‘hats’ can be cast off in
order to reflect objectively. This made me question if the removal of the ‘human’ is
beneficial. In many cultural ways of knowing such as Indigenous the person and their beliefs
are a part of the process for knowledge creation. Is it as simple as “know what you know, and
know what you do not know”? (Confucius cited in Asian Ways).
I had assumed that the creation or acquirement of knowledge would be a causal relationship
with action and behavioural change, however, Lockie argues that this is not the case. As such
I no longer think of knowledge as I did in Figure 1. Instead, I see knowledge as a tree –
whereby values, experiences, cultural and disciplinary ways of seeing, wisdom and biases are
the foundations, refer to Figure 5. This knowledge is dynamic but can be lost through the
dropping of a branch. Knowledge drives change, seen in the growth of a seedling to a tree,
but it does not always lead to action – some branches and leaves may not grow.
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Figure 5: The Creation of Knowledge
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Disciplinary

Biases
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TUTORIAL	
  TICKETS/SECRET	
  PLAN	
  
Week	
  7:	
  Outline for Facilitation: Indigenous Ways of Knowing (90 minutes)
	
  

Overall aims (written on the board):
1. Acknowledgement and acceptance of personal perspectives, bias/hats/ignorance and
what they are bringing to the table
2. Exploration of the methodology debate within an academic context – what are the
values and shortcomings of classifications and divide?
3. To explore the dynamic nature of culture and knowledge
4. To explore the uses of knowledge and communication as a source of power and
emancipation

Introductory Activity – 9:00-9:15 (Maddy to lead)
Aat’s quote from W1 (written on the board): ‘Knowledge begins with the perceptions and
experience of the individual’
Aim: Acknowledgement and acceptance of bias/hats/ignorance and what they are bringing to
the table.
Activity: On two boards will be a world map and the students will write their initials on the
maps relating to where they have been. We expect the results to centre around Europe, the
USA and Asia, reflecting what knowledge they posses and value.
[if time]
Second Activity: Two columns on a board with two headings “Australia Indigenous origins”
and “non-indigenous origins” and students are to sort a series of common Australian words
between the two columns
DISCUSSION 5min (Alex lead):
- What bias/factors underpin your knowledge?
- What sources of knowledge do you value the most?

Madeleine Brodie u4846491 11
Reflective Writing Part 2 (20%)
	
  

•

Link to tutorial tickets: Alicia: I liked the idea that Indigenous knowledge is based
upon experience… Is your knowledge not based on experience?

Illustrates that as students and as people we are interested in learning and knowing about
culture, however these sites may illustrate who’s knowledge we value/want to learn.
What you know has been shaped by what you see, what you have experienced etc. What sort
of knowledge do you expect to gain from visiting places like Europe and the US? Knowledge
that we value as legitimate? What about Indigenous knowledge?
We do acknowledge that there are a lot of other things that shape what you know, however
this activity aimed to stress that there are biases/experiences/values that shape what you know
and what knowledge you value.
Activity One and discussion – 9:15-9:50 (Maddy lead)
Art Classification
Introduction: In this activity we are going to show you a series of images and using the
sheet in front of you write down whether you think its indigenous art, western art or aerial
photography.
Quotes for the board to facilitate discussion:
His paintings are described as ‘a rather uncomfortable mixture of traditional Aboriginal and
European styles’. His paintings do not meet the popular expectations of what senior
western desert men paint, rather he explores the edges and shadows of contemporary desert
painting, nesting aspects of sacred narratives within a visual interplay of figuration and
landscape, imagery and abstraction. Too easily disregarded as “non-traditional” these
painting are in fact deliberate, explicit and evoking engagement with the boundaries of
tradition. – John Carty
Activity: 9:15-9:25
1. Go through images on ppt. with the group
2. Each person writes down whether they think its Western, Indigenous or Landscape
photography
3. Come together in a discussion – what did you think about that activity? Was it
difficult to differentiate?
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4. Voting and give answers
Questions for debate – grounded in quote and readings (especially ‘Indigenous
Methodologies in Social Research’)
Small Group Discussion (Write on butchers paper): 9:25-9:32
-‐

Why did you choose the classifications that you did?

-‐

In what ways do your responses to this activity, reflect more about your perceptions
than the art itself?

-‐

Why do we classify indigenous art according to Western ideals? (if time)

Class Discussion 9:32-9:47
-‐

Report back on small discussion

-‐

Draw out parallels and connections (scribe on board)

-‐

How does this apply to other types of indigenous knowledge? (Give 5 min at the end)

-‐

Should Indigenous and non-Indigenous ways of knowing be reconcilable?
Why/why not? (Tie in responses from Tutorial Tickets)

-‐

Win Yee: “I don't think that Western and Indigenous knowledge should necessarily be
combined. Conversely, I do think that it would be helpful for both of these to be
acknowledged respectively. I feel that once combined, Western and Indigenous ways
of knowing will lose certain characteristics unique to their culture”

-‐

Joanne: “that there is not one way of perceiving and there are multiple realities
depending on the context of the viewer”

Wrap up (3 minutes): things together briefly using scribe on the board – insert key ideas that
may not have come up or be articulated (Alex lead)
-‐

Divide/classification is there for a reason

-‐

It is often hard to classify things within categories specifically

-‐

Does indigenous knowledge require an indigenous interpretative framework or
are existing research frameworks sufficient? (Consider this a broader issue that ties
in with what had been brought up on the board)
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These are issues that you should maybe think about during the break… (Signpost what we
will be doing next)
-‐

How important is context to indigenous forms of knowledge, to other forms of
knowledge?

BREAK – 9:50-10:00

Activity Two and discussion– 10:00-10:20 (Alex lead)
Aims:
•

Dynamic nature of culture and knowing – cultural emancipation?

•

Identity is shaped by your knowledge, and how you transmit it.

Quotes for the board to facilitate discussion: “Yolngu education is not about young
aboriginal people following their ancestors like robots. Yolngu education is not about young
people learning to do just what they feel like. Yolngu education is about learning to love and
understand our homeland and the ancestors who have provided for us, so as to create a life
for ourselves, reworking the truths we have learned from the land and from the elders in a
celebration of who we are and where we are in a modern world”.
	
  

[http://thechookydancers.com/content/video/] – Chooky Dancers
1. Introduction to Chooky Dancers:
2. Play original you tube clip 1:00min
3. Blurb of the group: (2min)
-‐

Boys from Echo Island, you tube sensation: 12 weeks, 500,000views, developed into
an international sensation and “Poster Boys” for indigenous Australians. As such their
audience has expanded to huge western audiences, including the Melbourne Comedy
Festival.

-‐

How has the expansion of the audience altered/shaped the performance in terms of
knowledge/messages it’s portraying.

4. Play Comedy Festival clip (2:30 play by year)
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5. Class discussion (scribe on whiteboards –brainstorm) (15min)
-‐

Start with tradition then twist it, especially in second clip, grounding who they
are/where they’re coming from

-‐

We see it as a form of entertainment –MCF, but what else could be happening here?
o Modern representation of indigenous culture? Dynamic nature of culture,
adopting western elements
o Keiran: It was interesting how the goal of their educational framework is to
make people who can celebrate “who we are and where we are in the modern
world”
o How has the identity of the chooky dancers changed as they change their
communication of knowledge? They began with localised knowledge and
representation of Echo Island, yet they have had national success, so what
resonates and creates this impact?
o Purely playing “white-fella’s” game (youtube, refining to modern, polished
performance standards, stereotypical indigenous boys)
o Is it a form of cultural emancipation? Kids “taking the piss”?
o We’ve looked at the methodology debate and its importance in Activity 1, so
is the blurring the divide in forms such as the chooky dances a means of
overcoming some of the negative aspects of the divide as a power struggle and
stance against the indigenous position in society?
o Do you think there is a relationship between knowledge creation, the
transmission of knowledge and cultural identity? (Tie in responses from
Tutorial Tickets)
o Taking, acknowledging, challenging and then accepting as your own

	
  

Wrap Up – 10:22-10:25 (Maddy lead)
- Using scribed brainstorms
- Link themes and aims and Aat’s original quote
- Gage their journey – has their opinion or perspective changed? Do they value the difference
in methodologies or cultural communication and knowledge?
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Panel Question time – 10:25-10:30
1. Professor Richard Baker: Deputy Dean, College of Science/Geography,
Convenor/Teaching and Learning Coordinator, Fennel School of Environment and
Society
2. Dr Kerry Arabena, Chief Executive Officer, The Lowitja Institute. Australia’s
National Institute for Aboriginal and Torres Strait Islander Health Research
3. Dr Peter Radoll, Director, Tjabal Indigenous Higher Education Centre, ANU
-‐

Individually write a question for the panel

-‐

Report back to the group

Week	
  8:	
  Asian	
  Ways	
  	
  
Asia is the world’s largest continent and consists of a collection of extremely diverse
cultures, religions, societies, traditions, beliefs and people. If I were to describe Asia I
automatically think of South East Asia but I know that Asia includes the Middle East, North
Asia (Russia, Mongolia etc.) as well as South East Asia (India, Vietnam, Thailand etc.).
Asian culture is too diverse to define – although it is often classified by dominant cultures,
religions or traditions such as Buddhism, Hinduism, spiritual celebrations. My first reaction
to the phrase Asian culture is diversity, colour, celebration, food, and tradition. My
perspective of Asia is shaped by my personal experiences – I have travelled to Hong Kong,
Brunei, Singapore, Sri Lanka, Malaysia and Cambodia. As such, my perspective of Asia in
general is shaped by my experiences in mainly South East Asia.
The major difference between the philosophy of Chinese medicine and my way of knowing is
that I don’t particularly aim to achieve balance in the same way that Chinese medicine aims
to balance yin and yang. Although, I do consciously know when my body/state of mind is out
of balance and need rest/exercise/sleep/etc.
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Week	
  9:	
  Economic	
  Ways	
  
How does economics relate to what I study?
Economics is a huge and integral part of what I study. Although my courses are quite diverse,
they do focus on social and environmental sustainability which are fundamentally tied to
economics. Economics is especially prevalent in discussions on the direction of sustainable
development and sustainability in general as it is vital to find equilibrium between the
environment, society and the economy. Economics and the concept of growth are constantly
discussed as there are always trade-offs between other sectors.
What do you think defines economic ways of knowing?
Although economics is a huge part of my degree and society in general I do not know much
about the intricacies of this field. But I think that economic ways of knowing is defined by an
understanding of the economy and the social structures and actors that shape it. After reading
DeLong’s lecture notes, the idea that economics is a social science studying human
expectations and behaviour really fascinated me as I see economics as fundamentally about
money, predicting trends and statistics.

Week	
  10:	
  Development	
  	
  
Development as a concept is inherently complicated and complex, let alone how to
practically achieve it. Although I am currently studying sustainable development I have never
given much thought to the nature of development itself. The history of development is quite
unknown for me, and I was really fascinated by Sachs’ historical context for contemporary
attitudes to development and underdevelopment. The divide between developed and
underdeveloped according to Sachs was created or at least solidified by Harry Truman in
1949 when he declared the Southern hemisphere as underdeveloped and in doing so declared
the US as the epitome of development. I am currently studying POLS1005: Intro to
International Relations and have been learning about power, hegemony and ideology. As
such this idea that Truman tried to strengthen US hegemony by labelling the world according
to their standards, beliefs and level of development, is the inevitable nature of international
relations and US contemporary domination. I tend to agree with Sachs’ comment that the
terms development and underdevelopment have contemporary ramifications – developed
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connoted the escape from the undignified condition of underdevelopment. That we don’t
really know what defines or should define levels of development, we just know that we don’t
want to be seen as underdeveloped. Esther Duflo proposed the question: how can we make
this all go away? But what does all refer to? As discussed in ‘Development as Freedom’ is
development more than GDP/capita? Is development about social opportunities, political
freedoms, economic facilities, transparency guarantees and protective security? This ties back
to the idea raised by Sachs that development has no content: “It is a perception which models
reality, a myth which comforts societies, a fantasy which unleashes passions” that can be
used as the justification for intervention.
Finding photos on what I considered to be ‘developed’ and ‘underdeveloped’ was
challenging. It all depends on which ‘lens’ or perspective I am looking at it through and what
the purpose of labelling it is. As stated by Sachs: “In a real sense from that time on, they
ceased being what they were, in all their diversity, and were transmogrified into an inverted
mirror of other’s reality: a mirror that belittles them and sends them off to the end of the
queue”.

Week	
  11:	
  Arctic	
  Ways	
  
1. How does the Arctic region influence and relate to my interest group? What are the main
interests/issues of concerns of my interest group?
Denmark (including Greenland and the Faroe Islands) make one of the member states of the
Arctic Council. As Greenland and the Faroe Islands are located with the Arctic region,
Denmark is particularly interested in the environmental concerns that impact on their
economic productivity and social wellbeing in the region.
Currently the main interests of concern for Denmark are in relation to industry and economic
viability. According to BarentsObserver.com (2011), Denmark and Greenland “intend to
establish an Arctic military command structure, boost oil and gas drilling and claim
sovereignty of the North Pole.” This investment in military is in order to increase Denmark’s
preparedness and surveillance in the Arctic. Despite the fact that Denmark is known for its
investment in renewable energy, this new Arctic Strategy expects to find 48 billion barrels of
oil and gas off Greenland and wants to ensure that they have the capacity to drill it.
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2. What ways of knowing are applicable to my interest group and how does it shape and
frame my interest group’s interests and concerns?
Scientific ways of knowing are applicable for Denmark as they recognise that climate change
is a significant factor in their livelihood and health of ecosystems. Although there new Arctic
Strategy focuses on drilling and military they do this within an understanding of planetary
boundaries. Their ways of knowing are also culturally, socially and historically determined.
3. How does your interest group imagine the future for the Arctic region and why?
Denmark imagines the future of the Arctic region as “peaceful, secure and safe” with
sustained economic growth and development. This imagined future is framed with
recognition and understanding of the vulnerable ecological limits of the Arctic as a direct
ramification of climate change and melting ice.
4. How is the Arctic relevant to you and your discipline?
The impacts of climate change in the Arctic are particularly relevant to my discipline and
current studies. Personally I find the proposed increase in oil and gas drilling off Greenland,
and the commitment to renewable sustained growth and development juxtaposed.
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